City of Oak Ridge Youth Advisory Board

March 5th, 2014
Social Room, Oak Ridge Civic Center

2:05 p.m.

AGENDA

1. Roll Call and Introductions
2. Approval of Minutes
· 2.5.14
3. Report of Officers
· Nashville Government Trip Report
· Battle of the Bands Task Force Report
4. Appearance of Citizens
5. Unfinished Business
· Water Awareness Classes by YAB – Feb 26 and Mar 12
6. New Business
7. Announcements
· Next Meeting:  March 26th
· Next Wednesday:  Water Awareness class at 2pm

8. Adjournment
Regular Meetings


August 7 and 21

September 4 and 18

October 2 and 23
November 6 and 27
December 4


January 8 and 22
February 5 and 19
March 5 and 26


April 2 and 16
May 7 and 21
Upcoming Special Event Dates

Free Water Awareness Classes – Begin January 15th


Battle of the Bands with Y-12 FCU – April 25 (Fri. 6pm)

Freshman Sophomore Dance – TBD – (May 2nd Fri. PM)


Graduation Celebration – May 29 (Thu. 10pm)
2013-2014 YAB Goals and Objectives

1. Sponsor recreational activities for students


Event Chairs
1. Battle of the Bands – April 25, 2014



Ricky Goyette








2. Graduation Celebration – May 29, 2014



Kelsey Warmbrod


3. Holiday Event for Teens – Dec. 21, 2013


Shichen Zhang/Lauren Collier


4. City Halloween Party – October 24, 2013 


Caroline Bradshaw




5. Turkey Bowl Disc Golf Tournament– November 24, 2013

Wesley Robinson 


6. Third Annual Freshman Sophomore Dance – TBD

Shane Harris/Shichen Zhang



7. Dodgeball Tournament for Teens – Oct. 26, 2013

Ryan Mihealsick

8. Pickleball Play Day – TBD




Peter Magill

9. Flag Football Play Day – TBD




Ryan Mihealsick

10. Instagram Scavenger Hunt – TBD



Ashley Riedy/Laura Skipper






2. Sponsor educational events or programs

1. ORHS Open House – August 29, 2013



Kelsey Warmbrod







2. Oak Ridge Schools Wellness Fair – September 25, 2013

Peter Magill

3. Summer Jobs & Career Fair for Teens – TBD


Ashley Riedy/Ricky Goyette
4. Water Awareness Classes




Kelsey Warmbrod/Ryan Mihealsick





3. Offer community volunteer services

1. Support the Mission of Hope holiday program – December 2013
Abby Douglas/Shelby Chambers

2. Promote the Secret City Festival to teens


Kelsey Warmbrod

3. City Easter Egg Hunt – April 12, 2014



Abby Douglas

 
4. Increase communication within ORHS, JMS, and RMS

1. Communicate regularly with Student Affairs and Guidance


2. Promote Graduation Celebration



Kelsey/Ryan/Ricky/Abby

3. Partner on an event with ORHS Student Council 


Ashley/Peter

4. Make regular announcements via Channel 15, school bulletin 
Shane


5. Provide youthful insight on developments, programs, and public matters 

1. Oak Ridge Dog Park




2. Survey Oak Ridge Teens on retail, developments, & programs 










3. Promote Police & Fire Careers among Oak Ridge Teens (Jr. Police Academy)

6. Increase public’s awareness of YAB programs  
1.  City website updates
2. Facebook/Instagram/Twitter for YAB Events – updated weekly
Ashley Riedy/Laura Skipper
3. News Releases to papers and school bulletins

7. Increase communication and participation within the Board and with City Council

1 YAB Leadership Trip to Nashville with Youth Leadership
2 Focus on attendance at meetings and events

3 State of the Youth Address  - June 2014



4     Conduct a Survey of Youth and report findings to City Council
Free Water Awareness by YAB – Jan. 15, Jan. 29 & Feb. 12, Feb. 29
· Training was held on Dec. 18th, Session 1 hosted on Jan. 15th
· Session two cancelled due to Weather
· Boys & Girls Club & Girls Incorporated are bringing about 13 students each for a total attendance on day 1 of 25 kids.
Nashville Government Trip – February 19, 2014

· Graduation Requirements

Following the implementation of the Tennessee Diploma Project in 2009, high school students must complete 22 credits to graduate. They also will be tested in core subject areas with End of Course exams, part of the Tennessee Comprehensive Assessment Program, or TCAP. Their performance on these exams will factor into their semester grade for the course.

Total Credits: 22
· Math: 4 credits - Including Algebra I, II, Geometry and a fourth higher level math course (Students must be enrolled in a mathematics course each school year.) 

· English: 4 credits
· Science: 3 credits - Including Biology, Chemistry or Physics, and a third lab course

· Social Studies: 3 credits
· Physical Education and Wellness: 1.5 credits
· Personal Finance: 0.5 credits
· Foreign Language: 2 credits
· Fine Arts: 1 credit - May be waived for students not going to a University to expand and enhance the elective focus

· Elective Focus: 3 credits - Math and Science, Career and Technical Education, Fine Arts, Humanities, Advanced Placement (AP) or International Baccalaureate (IB)

· Legal Drinking Age

· Must be 21 to consume alcohol in TN

· Must be 18 to be a server or bartender that serves alcohol
· The 21st Amendment to the Constitution of the United States provides each State with the primary authority to regulate the sale and distribution of alcoholic beverages within its borders
· Some States allow an exception to possession, consumption, or internal possession prohibitions when a family member consents and/or is present. (about 25 states)
· 5,000 people under age 21 die each year from alcohol-related car crashes, homicides, suicides, alcohol poisoning, and other injuries such as falls, burns, and drowning.
· Research shows that brain development continues well into a person’s twenties. Alcohol can affect this development, and contribute to a range of problems
· Standardized Testing

PRO - Proponents say standardized tests are a fair and objective measure of student achievement,that they ensure teachers and schools are accountable to taxpayers, and that the most relevant constituents – parents and students – approve of testing.
CON - Opponents say the tests are neither fair nor objective, that their use promotes a narrow curriculum and drill-like "teaching to the test," and that excessive testing undermines America's ability to produce innovators and critical thinkers.
	Pro & Con Arguments: "Should the Drinking Age Be Lowered from 21 to a Younger Age?"

	PRO Lowering Drinking Age 

1. 18 is the age of adulthood in the United States, and adults should have the right to make their own decisions about alcohol consumption. Turning 18 entails receiving the rights and responsibilities of adulthood to vote, smoke cigarettes, serve on juries, get married, sign contracts, be prosecuted as adults, and join the military - which includes risking one's life. [5] [6]


2. Allowing 18- to 20-year-olds to drink alcohol in regulated environments with supervision would decrease unsafe drinking activity. Prohibiting this age group from drinking in bars, restaurants, and other licensed locations causes them to drink in unsupervised places such as fraternity houses or house parties where they may be more prone to binge drinking and other unsafe behavior. [7]


3. Traffic accidents and fatalities are most common among newly-legal drinkers, regardless of the MLDA. [8] In 2009, the 21- to 24-year-old age group had the highest percentage of drivers in fatal crashes with blood-alcohol concentration (BAC) levels of .08 or higher – 35 percent. [9] Any increase in traffic accidents or fatalities in 18- to 20-year-olds would be offset by a decrease for those 21 and older. [10]


4. There are fewer drunk driving traffic accidents and fatalities in many countries with MLDA of 18. Although the United States increased the MLDA to 21 in 1984, its rate of traffic accidents and fatalities in the 1980s decreased less than that of European countries whose legal drinking ages are lower than 21. [8] [9] [10] [11] [12]

5. The decrease in drunk driving fatalities as a percentage of total traffic fatalities in the United States does not correlate to the MLDA. [13] Since 1982, two years prior to the Uniform Drinking Age Act establishing an MLDA of 21, a decline of drunk driving fatalities occurred across all age groups and demographic categories, and therefore cannot be reliably attributed to MLDA 21.


6. Lowering MLDA from 21 to 18 would diminish the thrill of breaking the law to get a drink. Normalizing alcohol consumption as something done responsibly in moderation will make drinking alcohol less of a taboo for young adults entering college and the workforce. [14] [15]

7. MLDA 21 is largely ineffective because the majority of teens continue to consume alcohol. According to the National Center on Addiction and Substance Abuse, underage drinking accounts for 17.5% ($22.5 billion) of consumer spending for alcohol in the United States. [16] In 2006, 72.2% of twelfth graders reported drinking alcohol at some point in their lives. [14]


8. High non-compliance with MLDA 21 promotes general disrespect and non-compliance with other areas of US law. MLDA 21 encourages young adults to acquire and use false identification documents to procure alcohol. In this era of national security concerns, including terrorism, illegal immigration, and other threats, it would be better to have fewer fake IDs in circulation and more respect for the law. [17]


9. MLDA 21 enforcement is not a priority for many law enforcement agencies. Police are inclined to ignore or under-enforce MLDA 21 because of resource limitations, statutory obstacles, perceptions that punishments are inadequate, and the time and effort required for processing and paperwork. An estimated two of every 1,000 occasions of illegal drinking by youth under 21 results in an arrest. [18]


 HYPERLINK "http://drinkingage.procon.org/view.resource.php?resourceID=002558" 

10. MLDA 21 is not statistically associated with lower rates of suicide, homicide, or vandalism. In a 2002 meta-study of the legal drinking age and health and social problems, 72% of the studies found no statistically significant relationship despite claims that lowering the MLDA to 18 would increase suicide and criminal activities by adolescents. [19]


 HYPERLINK "http://drinkingage.procon.org/view.resource.php?resourceID=002558" 

11. Drinking alcohol is an enjoyable activity. 18- to 20-year-old adults should not be denied that enjoyment when other pleasurable activities are legal at age 18.

12. Lowering MLDA 21 would reduce the number of underage people who are hurt from alcohol-related injuries or accidents due to fear of legal consequences if they sought medical attention. [7]


 HYPERLINK "http://drinkingage.procon.org/view.resource.php?resourceID=002558" 

13. State governments should have the right to establish a lower legal drinking age that reflects their unique demographics, legal context, and history. The Uniform Drinking Act, which compelled states to set the legal drinking age at 21 by withholding ten percent of highway funding from states that kept the minimum legal drinking age at 18, is an example of federal government overreach into state affairs. Many states that were happy with their MLDA 18 bowed to federal pressure rather than lose millions in annual highway funds. [15]


 HYPERLINK "http://drinkingage.procon.org/view.resource.php?resourceID=002558" 

14. Lowering MLDA 21 would be good for the economy. More people would legally be able to drink in bars, restaurants, and other licensed establishments. Revenue would increase for private business owners, and greater amounts of tax revenue would be collected by the government.
	CON Lowering Drinking Age
1. Lowering MLDA 21 would be medically irresponsible. Alcohol consumption can interfere with development of the young adult brain's frontal lobes, essential for functions such as emotional regulation, planning, and organization. When alcohol consumption interferes with this early adult brain development, the potential for chronic problems such as greater vulnerability to addiction, dangerous risk-taking behavior, reduced decision-making ability, memory loss, depression, violence, and suicide is greater. [20] [21] [22] [23]

2. Lowering MLDA 21 to 18 will irresponsibly allow a greater segment of the population to drink alcohol in bars and nightclubs, which are not safe environments. 76% of bars have sold alcohol to obviously intoxicated patrons [43], and about half of drivers arrested for driving while intoxicated (DWI) or killed as alcohol-involved drivers in traffic crashes did their drinking at licensed establishments [44] [45] [46]. Neighborhoods with higher densities of bars, nightclubs, and other alcohol-selling locations suffer more frequent assaults and other violent crimes. [24] [25]

3. The right to drink should have a higher age of initiation because of the dangers posed by drinking. Many rights in the United States are conferred on citizens at age 21 or older. A person cannot legally purchase a handgun, gamble in a casino (in most states), or adopt a child until age 21, rent a car (for most companies) at age 25, or run for President until age 35. Drinking should be similarly restricted due to the responsibility required to self and others. [24]


4. MLDA 21 reduces traffic accidents and fatalities. 100 of the 102 analyses (98%) in a 2002 meta-study of the legal drinking age and traffic accidents found higher legal drinking ages associated with lower rates of traffic accidents. [19] The National Highway Traffic Safety Administration (NHTSA) estimated that MLDA 21 decreased the number of fatal traffic accidents for 18- to 20-year-olds by 13% and saved approximately 27,052 lives from 1975-2008. [26]

5. MLDA 21 reduces alcohol consumption. In a 2002 meta-study, 87% of the analyses found higher legal drinking ages associated with lower alcohol consumption. [19] In 2009, the NHTSA found that the percentage of weekend nighttime drivers with a blood-alcohol concentration (BAC) of .08 or higher declined from 5.4% in 1986 (two years after the MLDA was raised to 21) to 2.2% in 2007. [27]


6. MLDA 21 should not be lowered to mirror European drinking age limits because the rate of drinking among US teenagers is lower than most European countries. US teenagers also show equal or lower rates of intoxication/binge drinking than do adolescents from most European countries, and most European countries report higher rates of intoxication and binge drinking for youth under 13. [28]


7. MLDA 21 laws reduce the number of underage drinkers. The percentage of underage drinkers has decreased since 1984 when most MLDA 21 laws came into effect. [24] Studies indicate that when the drinking age is 21, those younger than 21 drink less and continue to drink less through their early 20s, and that youth who do not drink until they are 21 tend to drink less as adults. [42]


8. MLDA 18 is not a right. A US district court ruled on Dec. 22, 1978 that MLDA 21 is "reasonably related to a state objective of reducing highway crashes," and that MLDA 21 withstands a constitutional challenge on three key legal issues: (1) drinking alcohol is not a "fundamental" right guaranteed by the Constitution, (2) age is not inherently a "suspect" criteria for discrimination (in contrast to race or ethnicity, for example) and (3) using the drinking age to prevent highway crashes has a "rational basis" in available scientific evidence. [29]

9. The American public overwhelmingly supports MLDA 21. A 2007 Gallup poll found that 77% of Americans would oppose a federal law that lowers the drinking age in all states to age 18. [33] Numerous state and national surveys dating from the 1970s (when states were raising the legal drinking age) through the present have shown overwhelming public support for MLDA 21. [30] [31] [32]


10. Lowering MLDA 21 would give high schoolers and even middle schoolers easier access to alcohol. Newly-legal drinkers often purchase alcohol for their underage peers, creating a "trickle-down" effect. [34] Surveys show that the most common source of alcohol among 18- to 20-year olds is their 21- to 24-year-old peers. [35]


11. MLDA 21 helps prevent underage binge drinking. Binge drinking peaks among 21- to 25-year-olds at 45.9%, while the binge drinking rates of those aged 12-13, 14-15, 16-17, and 18-20 are 1.5%, 7.8%, 19.4%, and 35.7% respectively. [23] [36]

12. MLDA 21 exerts valuable social pressure on potential underage drinkers and those who may serve them. Youth may choose not to drink, or to drink less often, because of decreased social acceptability or increased risks from parental or legal authorities. Older youth and adults may furnish alcoholic beverages to minors less frequently, and licensed alcohol outlets may sell to minors less frequently, because of their perceptions that it is illegal, morally wrong, or because they might be caught. [18]

13. The MLDA should stay at 21 because people tend to be more mature and responsible at 21 than 18. 18-year-olds are typically entering a new phase of independence from their parents through college or the workforce, and are more susceptible to binge drinking, risky sexual activity, and other irresponsible behavior due to lack of maturity.


14. Lowering the drinking age will invite more use of illicit drugs among 18-21 year olds. A peer-reviewed study from the Journal of Studies of Alcohol and Drugs found that the younger a person begins to drink alcohol the more likely it is that they will use other illicit drugs. [38] Lowering MLDA 21 would increase the number of teens who drink and therefore the number of teens who use other drugs. [37] [39] 


	Pro & Con Arguments: "Is the Use of Standardized Tests Improving Education in America?"

	PRO Standardized Tests 

1. 93% of studies on student testing, including the use of large-scale and high-stakes standardized tests, found a "positive effect" on student achievement, according to a peer-reviewed, 100-year analysis of testing research completed in 2011 by testing scholar Richard P. Phelps. [138]

2. Standardized tests are reliable and objective measures of student achievement. Without them, policy makers would have to rely on tests scored by individual schools and teachers who have a vested interest in producing favorable results. Multiple-choice tests, in particular, are graded by machine and therefore are not subject to human subjectivity or bias. [55]

3. 20 school systems that "have achieved significant, sustained, and widespread gains" on national and international assessments used "proficiency targets for each school" and "frequent, standardized testing to monitor system progress," according to a Nov. 2010 report by McKinsey & Company, a global management consulting firm. [146]


4. Standardized tests are inclusive and non-discriminatory because they ensure content is equivalent for all students. Former Washington, DC, schools chancellor Michelle Rhee argues that using alternate tests for minorities or exempting children with disabilities would be unfair to those students: "You can't separate them, and to try to do so creates two, unequal systems, one with accountability and one without it. This is a civil rights issue." [103]

5. China has along tradition of standardized testing and leads the world in educational achievement. China displaced Finland as number one in reading, math, and science when Shanghai debuted on the Programme for International Student Assessment (PISA) rankings in 2009. [150] Despite calls for a reduction in standardized testing, China's testing regimen remains firmly in place. [139] Chester E. Finn, Jr., Chairman of the Hoover Institution's Koret Task Force on K–12 Education, predicts that Chinese cities will top the PISA charts for the next several decades. [150]

6. "Teaching to the test" can be a good thing because it focuses on essential content and skills, eliminates time-wasting activities that don't produce learning gains, and motivates students to excel. [18] The US Department of Education stated in Nov. 2004 that "if teachers cover subject matter required by the standards and teach it well, then students will master the material on which they will be tested--and probably much more." [19]

7. Standardized tests are not narrowing the curriculum, rather they are focusing it on important basic skills all students need to master. According to a study in the Oct. 28, 2005, issue of the peer-reviewed Education Policy Analysis Archives, teachers in four Minnesota school districts said standardized testing had a positive impact, improving the quality of the curriculum while raising student achievement. [116]


8. Increased testing does not force teachers to encourage "drill n' kill" rote learning. According to a study in the Oct. 28, 2005, issue of the peer-reviewed Education Policy Analysis Archives, good teachers understand that "isolated drills on the types of items expected on the test" are unacceptable, and principals interviewed said "they would sanction any teacher caught teaching to the test." [116] In any case, research has shown that drilling students does not produce test score gains: "teaching a curriculum aligned to state standards and using test data as feedback produces higher test scores than an instructional emphasis on memorization and test-taking skills." [18]


9. Most parents approve of standardized tests. A June-July 2013 Associated Press-NORC Center for Public Affairs Research poll found that 75% of parents say standardized tests "are a solid measure of their children's abilities" and 69% say the tests "are a good measure of the schools' quality." 93% of parents say standardized tests "should be used to identify areas where students need extra help" and 61% say their children "take an appropriate number of standardized tests." [2]

10. Testing is not too stressful for students. The US Department of Education stated: "Although testing may be stressful for some students, testing is a normal and expected way of assessing what students have learned." [19] A Nov. 2001 University of Arkansas study found that "the vast majority of students do not exhibit stress and have positive attitudes towards standardized testing programs." [5] Young students vomit at their desks for a variety of reasons, but only in rare cases is this the result of testing anxiety. [6]


11. Most students believe standardized tests are fair. A June 2006 Public Agenda survey of 1,342 public school students in grades 6-12 found that 71% of students think the number of tests they have to take is "about right" and 79% believe test questions are fair. [22] The 2002 edition of the survey found that "virtually all students say they take the tests seriously and more than half (56 percent) say they take them very seriously." [108]


12. Most teachers acknowledge the importance of standardized tests and do not feel their teaching has been compromised. In a 2009 Scholastic/Gates Foundation survey, 81% of US public school teachers said state-required standardized tests were at least "somewhat important” as a measure of students’ academic achievement, and 27% said they were "very important " or "absolutely essential." [111] 73% of teachers surveyed in a Mar. 2002 Public Agenda study said they "have not neglected regular teaching duties for test preparation." [108]

13. Standardized tests provide a lot of useful information at low cost, and consume little class time. [134] According to a 2002 paper by Caroline M. Hoxby, PhD, the Scott and Donya Bommer Professor in Economics at Stanford University, standardized tests cost less than 0.1% of K-12 education spending, totaling $5.81 per student per year: "Even if payments were 10 times as large, they would still not be equal to 1 percent of what American jurisdictions spend on education." [135] Other cost estimates range from $15-$33 per student per year by the nonpartisan US Government Accountability Office (GAO), to as low as $2 per student per year by testing scholar and economist Richard P. Phelps. [55] A 50-item standardized test can be given in an hour [134] and is graded instantaneously by computer.


14. Most teachers and administrators approve of standardized tests. Minnesota teachers and administrators interviewed for a study in the Oct. 28, 2005, issue of the peer-reviewed Education Policy Analysis Archives (EPAA) approved of standardized tests "by an overwhelming two-to-one margin," saying they "improved student attitudes, engagement, and effort." [116] An oft-cited Arizona State University study in EPAA's Mar. 28, 2002 edition, concluding that testing has little educational merit, has been discredited by educational researchers for poor methodology, and was criticized for wrongly blaming the tests themselves for stagnant test scores, rather than the shortcomings of teachers and schools. [152]


15. The multiple-choice format used on standardized tests produces accurate information necessary to assess and improve American schools. According to the Center for Teaching Excellence at the University of Illinois at Urbana-Champaign, multiple-choice questions can provide "highly reliable test scores" and an "objective measurement of student achievement." [131] Today's multiple-choice tests are more sophisticated than their predecessors. The Center for Public Education, a national public school advocacy group, says many "multiple-choice tests now require considerable thought, even notes and calculations, before choosing a bubble.” [39]


16. Stricter standards and increased testing are better preparing school students for college. In Jan. 1998, Public Agenda found that 66% of college professors said "elementary and high schools expect students to learn too little.” By Mar. 2002, after a surge in testing and the passing of NCLB, that figure dropped to 47% "in direct support of higher expectations, strengthened standards and better tests.” [34] [108]

17. Teacher-graded assessments are inadequate alternatives to standardized tests because they are subjectively scored and unreliable. Most teachers are not trained in testing and measurement, and research has shown many teachers "consider noncognitive outcomes, including student class participation, perceived effort, progress over the period of the course, and comportment," which are irrelevant to subject-matter mastery. [105] 


18. Cheating by teachers and administrators on standardized tests is rare, and not a reason to stop testing America's children. The Mar. 2011 USA Today investigation of scoring anomalies was inconclusive, and found compelling suggestions of impropriety in only one school. [118] It is likely that some cheating occurs, but some people cheat on their tax returns also, and the solution is not to abolish taxation. [152] 


19. Each state's progress on NCLB tests can be meaningfully compared. Even though tests are developed by states independently, state scores are compared with results on the National Assessment of Educational Progress (NAEP), ensuring each state's assessments are equally challenging and that gains in a state's test scores are valid. [57] 


20. State-mandated standardized tests help prevent "social promotion," the practice of allowing students to advance from grade to grade whether or not they have met the academic standards of their grade level. [136] A Dec. 2004 paper by the Manhattan Institute for Policy Research found Florida's 2002 initiative to end social promotion, holding back students who failed year-end standardized tests, improved those students' scores by 9% in math and 4% in reading after one year. [137]

21. Many objections voiced by the anti-testing movement are really objections to NCLB's use of test results, not to standardized tests themselves. Prominent testing critic Diane Ravitch, Research Professor of Education at New York University, concedes standardized testing has value: "Testing... is not the problem... information derived from tests can be extremely valuable, if the tests are valid and reliable." She cites the National Assessment of Educational Progress (NAEP) as a positive example, and says tests can "inform educational leaders and policy-makers about the progress of the education system as a whole." [1]

22. Physicians, lawyers, real-estate brokers and pilots all take high-stakes standardized tests to ensure they have the necessary knowledge for their professions. [23] If standardized tests were an unreliable source of data, their use would not be so widespread. 
	CON Standardized Tests 

1. Standardized testing has not improved student achievement. After No Child Left Behind (NCLB) passed in 2002, the US slipped from 18th in the world in math on the Programme for International Student Assessment (PISA) to 31st place in 2009, with a similar drop in science and no change in reading. [95] [145] [144] A May 26, 2011, National Research Council report found no evidence test-based incentive programs are working: "Despite using them for several decades, policymakers and educators do not yet know how to use test-based incentives to consistently generate positive effects on achievement and to improve education." [154]

2. Standardized tests are an unreliable measure of student performance. A 2001 study published by the Brookings Institution found that 50-80% of year-over-year test score improvements were temporary and "caused by fluctuations that had nothing to do with long-term changes in learning..." [107]

3. Standardized tests are unfair and discriminatory against non English speakers and students with special needs. [106] English language learners take tests in English before they have mastered the language. [101] Special education students take the same tests as other children, receiving few of the accommodations usually provided to them as part of their Individualized Education Plans (IEP). [102]


4. Standardized tests measure only a small portion of what makes education meaningful. According to late education researcher Gerald W. Bracey, PhD, qualities that standardized tests cannot measure include "creativity, critical thinking, resilience, motivation, persistence, curiosity, endurance, reliability, enthusiasm, empathy, self-awareness, self-discipline, leadership, civic-mindedness, courage, compassion, resourcefulness, sense of beauty, sense of wonder, honesty, integrity." [147]

5. "Teaching to the test" is replacing good teaching practices with "drill n' kill" rote learning. A five-year University of Maryland study completed in 2007 found "the pressure teachers were feeling to 'teach to the test'" since NCLB was leading to "declines in teaching higher-order thinking, in the amount of time spent on complex assignments, and in the actual amount of high cognitive content in the curriculum." [11] [12]

6. NCLB tests are drastically narrowing the curriculum. A national 2007 study by the Center on Education Policy reported that since 2001, 44% of school districts had reduced the time spent on science, social studies and the arts by an average of 145 minutes per week in order to focus on reading and math. [1] A 2007 survey of 1,250 civics, government, and social studies teachers showed that 75% of those teaching current events less often cited standardized tests as the reason. [16]


7. Instruction time is being consumed by monotonous test preparation. Some schools allocate more than a quarter of the year's instruction to test prep. [Kozol] After New York City's reading and math scores plunged in 2010, many schools imposed extra measures to avoid being shut down, including daily two and a half hour prep sessions and test practice on vacation days. [14] On Sep. 11, 2002, students at Monterey High School in Lubbock, TX, were prevented from discussing the first anniversary of the 2001 terrorist attacks because they were too busy with standardized test preparation. [15]


8. Standardized tests are not objective. A paper published in the Fall 2002 edition of the peer-reviewed Journal of Human Resources stated that scores vary due to subjective decisions made during test design and administration: "Simply changing the relative weight of algebra and geometry in NAEP (the National Assessment of Educational Progress) altered the gap between black and white students." [130]


9. Standardized testing causes severe stress in younger students. According to education researcher Gregory J. Cizek, anecdotes abound "illustrating how testing... produces gripping anxiety in even the brightest students, and makes young children vomit or cry, or both." [7] On Mar. 14, 2002, the Sacramento Bee reported that "test-related jitters, especially among young students, are so common that the Stanford-9 exam comes with instructions on what to do with a test booklet in case a student vomits on it." [8]

10. Older students do not take NCLB-mandated standardized tests seriously because they do not affect their grades. An English teacher at New Mexico's Valley High School said in Aug. 2004 that many juniors just "had fun" with the tests, making patterns when filling in the answer bubbles: "Christmas tree designs were popular. So were battleships and hearts." [132]

11. Testing is expensive and costs have increased since NCLB, placing a burden on state education budgets. According to the Texas Education Agency, the state spent $9 million in 2003 to test students, while the cost to Texas taxpayers from 2009 through 2012 is projected to be around $88 million per year. [94]

12. The billion dollar testing industry is notorious for making costly and time-consuming scoring errors. [99] [42] NCS Pearson, which has a $254 million contract to administer Florida's Comprehensive Assessment Test, delivered the 2010 results more than a month late and their accuracy was challenged by over half the state's superintendents. [100] After errors and distribution problems in 2004-2005, Hawaii replaced test publisher Harcourt with American Institutes for Research, but the latter had to re-grade 98,000 tests after students received scores for submitting blank test booklets. [99] [42]


13. The multiple-choice format used on standardized tests is an inadequate assessment tool. It encourages a simplistic way of thinking in which there are only right and wrong answers, which doesn't apply in real-world situations. The format is also biased toward male students, who studies have shown adapt more easily to the game-like point scoring of multiple-choice questions. [77]


14. America is facing a "creativity crisis," as standardized testing and rote learning "dumb down" curricula and jeopardize the country's economic future. A 2010 College of William & Mary study found Americans' scores on the Torrance Test of Creative Thinking have been dropping since 1990, and researcher Kyung-Hee Kim lays part of the blame on the increase in standardized testing: "If we neglect creative students in school because of the structure and the testing movement... then they become underachievers." [133] 


15. Finland topped the international education (PISA) rankings from 2001-2008, yet has "no external standardized tests used to rank students or schools," according to Stanford University researchers Linda Darling-Hammond and Laura McCloskey. [148] Success has been achieved using "assessments that encourage students to be active learners who can find, analyze, and use information to solve problems in novel situations."


16. Excessive testing may teach children to be good at taking tests, but does not prepare them for productive adult lives. [140] China displaced Finland at the top of the 2009 PISA rankings because, as explained by Jiang Xueqin, Deputy Principal of Peking University High School, "Chinese schools are very good at preparing their students for standardized tests. For that reason, they fail to prepare them for higher education and the knowledge economy." [139] China is trying to depart from the "drill and kill" test prep that Chinese educators admit has produced only "competent mediocrity." [112] [113] [1]

17. Using test scores to reward and punish teachers and schools encourages them to cheat the system for their own gain. [117] A 2011 USA Today investigation of six states and Washington DC found 1,610 suspicious anomalies in year-over-year test score gains. [26]


18. Standardized tests are an imprecise measure of teacher performance, yet they are used to reward and punish teachers. According to a Sep. 2010 report by the Annenberg Institute for School Reform, over 17% of Houston teachers ranked in the top category on the Texas Essential Knowledge and Skills reading test were ranked among the two lowest categories on the equivalent Stanford Achievement Test. The results "were based on the same students, tested in the same subject, at approximately the same time of year, using two different tests." [30]


19. Each state develops its own NCLB standards and assessments, providing no basis for meaningful comparison. A student sitting for the Connecticut Mastery Test (CMT) is asked a completely different set of questions from a child in California taking the Standardized Testing and Reporting (STAR) test, and while the former includes essay questions, the latter is entirely multiple-choice. [120]

20. Open-ended questions on standardized tests are often graded by under-paid temporary workers with no educational training. Scorers make $11-$13 per hour and need only a bachelor’s degree, not necessarily related to education. As one former test scorer stated, "all it takes to become a test scorer is a bachelor’s degree, a lack of a steady job, and a willingness to throw independent thinking out the window…” [97]

21. Schools feeling the pressure of NCLB's 100% proficiency requirement are "gaming the system" to raise test scores, according to an Arizona State University report in the June 22, 2009, edition of the peer-reviewed International Journal of Education Policy & Leadership. [141] Low-performing students are "encouraged to stay home" on test days or "counseled to quit or be suspended" before tests are administered. State education boards are "lowering the bar": manipulating exam content or scoring so that tests are easier for students to pass. [141]

22. An obsession with testing robs children of their childhoods. NCLB's mandate begins in third grade, but schools test younger students so they will get used to taking tests. [13] Mar. 2009 research from the Alliance for Childhood showed "time for play in most public kindergartens has dwindled to the vanishing point, replaced by lengthy lessons and standardized testing." [21] A three-year study completed in Oct. 2010 by the Gesell Institute of Human Development showed that increased emphasis on testing is making "children feel like failures now as early as PreK..." [20] 


Skateboarding in Oak Ridge
· What ideas do our local skateboarders have to present?

· Allow skateboarding on sidewalks?
· Require helmets?
· Create other “skate areas” in other parts of the city?
· Allow skating on city greenways? (Knoxville allows this but requires helmets - $100 fine)
Skateboarding in Oak Ridge
City Code Provisions

§15-110. Playing on streets or using toy vehicles thereon; skateboarding prohibited except in areas designated for such use.

(1) No person shall play or use any toy vehicle on any street within the city.

(2) No person shall use a skateboard upon any street, sidewalk, right-of-way, public property, or upon any city-owned, operated or controlled parking lots or other city-owned property and facilities, unless the property or area has been designated by the city and posted as a place permitting such activity.  For purposes of this section, "skateboard" shall mean a wheeled, self-propelled board of any material designed to transport a rider in a standing position, which board is not otherwise secured to the rider's feet or shoes and to which board there is not affixed any device or mechanism to turn or control the wheels.

(3) No person shall at any time use any bench, table, garbage can or other property belonging to the city as a ramp or jump for skateboarding at any location within the city.

(4) No person shall use skateboards upon any private property where such property has been posted as prohibiting such activity.

§15-111. Clinging to vehicles. 

No person riding upon any roller skates, sled or toy vehicle shall attach the same or himself or herself to any vehicle upon a roadway. 

State Statute (Tennessee Code Annotated) Provisions

§55-8-173. Riding bicycles – Playing and use of play vehicles – Penalties. 

(c)  No person shall play on an highway other than upon the sidewalk thereof, within a city or town, or in any part of a highway outside the limits of a city or town, or use thereon roller skates, coasters or any similar vehicle or toy or article on wheels or a runner, except in those areas as may be specifically designated for that purpose by local authorities.

§55-8-174. Clinging to vehicles – Penalty.

(a) No person riding upon any bicycle, roller skates, sled or toy vehicle shall attach the bicycle, roller skates, sled or toy vehicle, or that person’s own body, to any streetcar or vehicle upon a roadway.

Ideas/Discussion:

